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Living Overseas of overseas Chinese Students Training Look Like: The
Relationships between Grit, Learning Empowerment, Learning
Engagement and Learning Outcome

This study on developing doing more for learning to explore the grit, learning
empowerment, learning engagement and learning outcome for overseas Chinese
students. The research studies 351 overseas Chinese students. Data were collected and
analyzed by descriptive statistics, correlations analysis and process model are
adopted. The research outcomes show that: Learning empowerment, learning
engagement plays a partially serial mediating role in the prediction from perseverance
of effort, learning passions to learning outcome for overseas Chinese students. The
grit, learning empowerment, learning engagement effectiveness are positively
correlated. At last, based on research outcomes, the research puts forward suggestions
for overseas Chinese students studying in Taiwan and future studies.

Keywords: grit, learning empowerment, learning engagement, learning outcome
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BENRERACIRE T, 2R8E TS T LB 50U blnl g, BN &K
BB AE AR BUR BT & % ook, MR R =15 & 6 B i Scb A
IGEEAER, N w2 B E EEE. HAarBE A et s (RERL, 2014)
2 PR G AR e T, e /DO B ELER 2 1 B B & AR 0 DB IR B, JEAME A=
NEROHESE, BN K ER R FHGE, EEAZER L, s & EH)
, ARG FLE R D, BE SRR ARG AR DB AL, R AR B RE P BB RS (
Benton, Robertson, Tseng, Newton, & Benton, 2003) , J& GLEEELBR S8 EL (2012) $2 H
, BN EA BSEEE N\ B SR E 21, WA =R AR R,
A PR N = EE W 5| ) BLEI AL,

8 2 oI B v S 2B A R 2, ERLO e S BB U B D) BE (the teaching mission
of higher education), PLE2/E 2% F1.00E235 (student-centered learning) (542, 2011),
b 4 R i B A T B E | | T B2 ) | T ERASAnqRT ) | TERAS AT Anfar il |
ZyERE (BIFR, Bek3E, 2018), Usher&s (1997) £k, A28 H AT H £ (
autonomy) Fi1 T BEAHE (empower) , 2 REFE B ELE F LRI L WAL, ERiG skt
IS N e pE BB A )RR R | 1R A R AR R, KRB BT
e — B R, R B A A LT R Nk, B R R KEAE P RIRASE A A,
KEHE BOTERWBIEA, BB 00, 5t PIErEFEee ), Rl KEHEF
HIAE (Webber, 2012),

T A PR A S BB A BB s i, B T AR R, S AR TR N 3R )
TEZE _EHIESE (Datu & Fong, 2018; Datu, et al., 2018; Duckworth & Quinn, 2009
), Christopoulou, Lakioti /& Pezirkianidis (2018) LA [018H, 15.5% /1 7E20H ek
HOR R R Es B R, 3D B A RO, EEVREE S EEARRER,
3078 B R B B A TR FE A, i RIS ), TR R BB 2 ) R i B A
TEAR ] N Bl | AEARTE B, R /ME BN RYSS /) BL 2 Bl (Pascarella & Terenzini, 2005) ;

SRR AR R BB IR RS U 22 (BURA R, 2018b;Kuh, 2003, 2009; Miller &
Brickman, 2004), FRFAFEZE N (2017) & LAAS 2 B [ 5 A 22 4F B0 IR R AR X, th
LA ARSI R [ e 1t 22 Eh B | 20 1) B2 B O PR AT S 288 AR B 1 AT
Plo ERE A AR IR A AR, e FnEE, BoaBda, ReRE BUEEE, DLAAT AR
$(Ewell, 1987), fEREHEM, BB P RIGRIKE, FRi2itE 48R ER

T EAAE B BLAER AL, BB B O | 3 R B N RO FE AR B (
Pike, Smart, & Ethington, 2012),

FE B EhEE, ARS8 H VAT

1 BREHEER T B NARE B8 e AN R B2 nl s BRR

2. TRV AR R i 2 e ANAE TR 3 ) BB Rl sl 1 R FR T R

BL. SUREERT
— TR ERE R ON BLELE st AR
(—) THH )

Duckworth®% (2007) $& H 5 ) /& B R E B AR ERR A B MG B R
, TEHMERFSE R BUERES EMERORE D, AR D EHE N, BIRTEESREW BAZ
A FR Y, BB PT BLIC R BERFRE B A SS ), & T30 IR BL ; 1T B RS E
P, JEBSRE I B, (AR AR N ) B AR B R, R ) T LA
s s b, % T K B AR, (R LR T 2 (Duckworth, 2013) ,

AN, A ZERE B Duckworth AT Ha T3 ), A AR RIFOELES, & HAEH &
|, BRI e B LIRS 1 MR W R S INRA R B — 45 Bk, RTRE R AR A (Credé,
2019), 4NGuoZs (2019) ¥5 H, % /) BLELERE A A FEFRRE ; B N LS53R, 2% )

2020), B4 BT O R EHE 2. ok, DuckworthlE e ST 4 BLEE G HE B HE 4
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, FEANINE Y, e E R Z & (Jachimowicz et al., 2018), bR &M 3k
=2 S E i,

Datu®s (2016a, 2016b) fi5 i, BLERER EEEAS & SUBARAE P A2 — 8 A
SRAIFRRE, NAM LAY BLBR A S5 sl HERF rTRE /S 2 1 T EE Bt A AT =2 (B2 R E)
2, 2020) ; 50, B FRER BN B T R, T RE TR AR R AR T 4 Bl 2
B, A TCE R, B ENE M R G AR E E E BN B R (R, AR
, 2021) o B, Credé%s (2016) TR Z S5 5% /o AT 358, THEK ) A BERE A A
HEIFEE, (M5 R BUER R, 57 B mrEm U, 55 OFHEME T
g B BR S M A R BRI R A

(Z) B3 A

LR ) ELE BN AT R B AR AR EE E T REE AT & O JIFNIRERE (Newmann,
1992), i@, FAHIR AT REL A MEZE, TE RIS T 52 RRTS
#) (Chapman, 2003), UAM B4R 2 T ek B b e i S BT IRy, AR T 2% | 1
HEFNFR AN R B (Skinner & Belmont, 1993), 4%, B/ B2 ELERANEEIHIM
R AT, ML 2 BRE 4 A — 4% (Markwell,  2007) o AFFFEHLER 12 Y B2
B NG R, & A A ) 2438 B R (Svanum & Bigatti, 2009)

BN, Ay ECEESE (2017) 2% NSSE (National Survey of Student Engagement) 1
BREEEEAGZERSEHELHRENWREEEH A ER, G4 HME
RELFF AR B e AFRIE, S5 T H,, 1§ H 05 24 B0 R | B8 AL B AR
B OEBURGRAESE | RS VEESE | A A E), B4 EE SR, A ALE., &K
b EAE IR, [EL RSN | 2 B AR REAE b AR H AR GEIR . BRAR RN 50 7 G0
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Ji | R A AR, [AEVE ) A2 A B[R A, 1T B2 A
BRALR, T piont B AR ) 223 LIS B S B, F DUDRAREL AR 0O AR JE R &1,

(=) BE sk

B0 AU T B2 A R B SR O RS, i B Rl H R R R AR R
fift B By B R UL, A2 B BILER A O B A B SR R B RE K 3 (Guay,
Ratelle, & Chanal, 2008), S B0 24 T RE(REE T % B B 23 AR D0 B 2248
RCHE SRR H BP0 FEAE (B2 HEE | ARHEVR, 2007), B0 s e R gE 2 R
g@%g%ﬁ@i@fﬁ, BRI EERCL, B, & 1E LR E R AR B & p i

w 0

ifiPikeZF (2011) f5H, BB RARIIEE 3 H BLEL L 5 N BOFR g 5o B2
AR BRI FR B, R H i T A o A B s AER B FE N S (cognitive  gains)
H1IEFRANJE LS (non-cognitive  gains) , po B8 28 & £ A i KBS B A B A B Rk 2L
B BEEL OG5, Skt K grerE 5%, B BBAR S BLED M FEFR &
2 HI A o B A 3 A 1 FRGEER . A NS, 5T T AR Y BN R M [ 22 B A i
W] 09 S E (Pike et al., 2011)

(W) 3% 77, B P NBLELE 4K

AR S ) | BAAE s N BLEL 3 Rl Ak Bl AR, A 2K LinBLChang (2017) LAIE] N FA
S AN, EE I e AR B SRR B R BB S Rk, T3 )
HiLEL S Rl Th ) FE B A M = SR A EFZeRE Y, TR ) BLER SR i ) BN
(Hodge et al., 2017) , E3E#E14 (Eskreis-Winkler et al, 2014) | £:37%5E (Pate et al,
2017) ; BREF AR 52 Al B A BT A e (Lucas et al, 2015), CormierZs A (
2019) & &t R — RO R ELE, TEARFIESNRKE T a8 RERE R, R4 EE )
B E A R E PR TR B e e, Credé%E (2017) LABR R 0T 5 =X, BEEHE 3
7, FMFFEEE B 3 00 PRGSO A RS, T ) LR BUA R84 2
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R T g — Bt B B S R SR B, 23 )3 ) ] LR E R B R m I I
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fre bk, 1H5 ) BLEL B BT A PR, (R INE e, KA S
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Eoe G AR, PrUleE B R A, B AR ek a2 B AR, IS A W E SR
Aol B RS, B EA R B ERCERE H IR EE (Maki, 2010), HouserEi
Frymier (2009) #5 £ Rl HE £ 32 4 T A HRE N HITH B it E A E2 1T
%5, Frymier, Shulman}; Houser (1996) -] 42 &% f B0 225 Ui S A0 a) B, B0
1245 (choice) . B2} (competence) ~ HEZ (meaningfulness) KE22E (impact)
a2 (Houser & Frymier, 2009; You, 2016) . #5251 AT 4 2R E R E 2
HITRIE, fa TIE N EIERIRE TR MIRE St » SRR (TR SE i AR SR AE
SR E TE ATV R HAR, TRV e ke . AERRSEAREAC
AOREHESE B A M B A ELEEAL BT T AOEE, S AR LA B A2y, A
MR A ey T/EEAEENE BRN. /2B A AR sz, Wi
H 3L EE, TR RME ATERFERTE LT, B B B TR (L5 T E M eE D MG
O (Bandura,1990) , M2 EFEE ANAT 2 28 R E A S A L. e
R b, R REE R AT DU ARG, B B M K TAE ErVEZERS SR AOFEE (Ashforth,
1989), M HAIEEE b, Wt /e B8 /81T 2/ E 288 v i AR IR so 2

() Bkl | B2 P N BLER ) Rl sy

Hart% (2007) SCEFHIRRE (F 2 —FE B A&, EREEMEE b e S
FRFEL A T 2 S G BRI B 5 | L, 1T EMFSTHE Y, 20 FERE B Jal B2 i 22
HHIT7%4 L IEFARE (Frymier, Shulman, & Houser, 1996; Lee & Song, 2010),
FrymierZs A (1996) BWF5Ta HY, ELEMRAE & 2 Z0AMAT 24 (RNREEFOAH BT T )
MOSEEE, Hugh T B IR 35 SR S Eh AR 1 78 26 7 1A 35 B 8 B AR 1 B B R
B 22 B B (Driscoll, 2005; Weiner, 1990), E:/Af - @h 22 Blfn 5 Pt - B
B NIEENE GRS, 2RISR O AR, SRR O H
BRIEEAEE 3R, A SR E R B A S R R M (K E, 2018), &4
Je—FEAS T Eh el R B R A T 2 2 AR VR ME I JRE R s R B Eh R 1) 2 B R 250 B
[F] 75 151 ) i T PR — AR 2 A A (L 228 ) (Snyder,  1971), B34 R HLELE]
IHEh— B, 1R RE E4E1E L9322 Bl (Pike, Kuh, McCormick, Ethington, &
Smart, 2011)

BRI B ZRN R OE RN BB O, BB LR N BLE S bl & 5
(Klem & Connell, 2004) , i#{¥Connell, Spencer}z Aber (1994) £1¥#10%1655% I
TR EEE AT G, AT AR RN TSR SR I . HAM B LR R (SRS
& PREAFA, JEISCF5, 2012;Committee  on  Increasing High School Students'
Engagement and Motivation to Learn, 2004; Hudley, Daoud, Polanco, Wright-Castro,
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& Hershberg, 2003) , S/ E238 $5 A BLEL 8 S AT RS AH B, 1 il el (2012) 38
BRI ATHE ), B E R OB Rt B HEAERE, LU T 2 5 N EHE - Rt AR
R v, LR A 1 e B AR B2 A AN () i e S 7 el 4 N BLEZ: S b A AR T 1
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AWFIE iR ETE 205 fEIn, RIS ) B RE K B BN, e 3 A
A BEAR, IBTEMFSEEE Y (Loveys & Riggs, 2018; Ross et al., 2018), ¢ AR Al HE
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FEMM_EAIE R A, MSETWIRILEH5E A, pHEE S RIEE A 528 e A R
ERIVER ., It ARG U A3 52T, LLFHEE A2 12907 (37.2%) Fn K& 3l e 2
FEMGE 11407 (32.9%) , 43 BB IE B — K 85 A N 2 006 2B, 2 L2021
17 (62.8%) , BIERELE F13147 (37.2%)
— BT A
(—) 155 &3

AWFFE 225 WL OBk (B FR SR, 2022; 2555 8h%:, 2020; Duckworth et al.,
2007) MREE S ) BER, IR RE EE R IER I ORE, BIEEARFREIE
[ TR R AN RIS BOVEE SOE Y, 3 BRG BL B4 NGy, mrERm s
T3 1k, IRl oy 4 15300 ) (778) (An T eEpk B A, fEimfRmEE g REs )
(R B ) | TBILER | (6 SR M) (nFREH 5% 8 B % A A X HGER S
—{E B ) BB | A5 = ) B (6/) (AnFksik K BLEL R i R T WO BME ITTE) . 8
EneB MR R F2 00T 1%, & mAcfetE (RMSEA = .008. CFI = .93, NNFI=.92) ) g
AR B A T L K e, 4% B REAE T B — B[R] 3 ][RI 58 A e B E.41 84 E .80
LLUTE Bl E B & b, T30 FEAE W LAAE =8 h) EE 2k HIEr, Cronbach’s a4y
Bl %5.85, .77, 81,
() BE IR R

LR RRAE % (Learning Empowerment Scale, LES) == ZENEEIF (& 5T Frymier
SN (1996) Firm S 1) B8 IR o3, % R DL AN B TR, oA D
2B E (3E) (ATl K ELEE i R EP H R/ E A EE. FEERD i
(6/8) (INFRBAFFRATRE S i IPHE B ZET R ) M2 (68H) (WSHEds/HE/E
E o, B Rl CUE BRI A0 R B2 AL ) S = il m) I ARG TR o (FHEE LR SEE
RA R ERE 2 BN, B IR S I EEFE I ARRREMIER N ES, 7
G T 1ESB T Gy, 1558 =@M B L, ks, FomeAmE 20 i &
o FEERIEMERI BT 14, S iACFEE (RMSEA = .008, CFI = .98, NNFI=.98) 4§
B AR SR A S P K Y, A% T R AR Bl — P 17 [K] 33 ] TR 33 B fr AT A E.64 LA
b 90LLTE EAETE PR A S b, B R R AL wT CASE = A a) A B
Cronbach’s o435/ 2.82. .90. .90, fE&EFK % .95,
(=) BEHBEARER

LB % N\ &5 (Learning Engagement Scale) A4 B2 (2017) $HEHME R 242
At SR B R B N 3%, % mae LU\ R BT &, 0Bl A%y A B8R
W (3/E) (AnFe & it s T B s B Rl i ) | B8 Nk B 3 (5D (ndRer
R FIT 2 BRL A iy O AE B BL B R L A | i RER N S (4RE) (T i
HE, Hing 7B EA R ARSI ER L) | RS EEE (48 (anFk
@i [a) LR Bh DLEL Bh IR AR NS o FAE I8 (4R8) (3R & F F SR e
BN R iR PR A B RE) | 24 BB R (3/H) (AnF & SR E £ A AR Y48
JEROR e (g | shEAEE . e ) ) | ALE) G (BRE) (AndkEL[E &L [
HOAEEY R Af) . mEcst B AR (48H) (An2:ELR0AE H RS ) oY 28 1 (A 221 55
S/ WEERNEES)), FEE A L, ZEE RS EIEE 28N, 506
T 148Gy, RERIH TMEAR, R, AR W, ks, £RE4
TERZIAK SR HE ) BB B & A, REBRes e K BT 1%, KB e (RMSEA =
073, CFI = .96, NNFI1=.95) % I Jflé e B A i 7Kk 48, 4 B A Bl — P
MR MK B A A 4000 E . 8OLL T8 B rBfEE s & b, BB B AGT
flr AT LLARES I8 1) FE 2R ] B, Cronbach’s o475l 2.61, .83, .90, .87, .82, .88, .62, .
78. .61, fEAEF .92,
() B3 s g5

AWFFELAPike % (2011) PR S BE MR 208 S M A e AT
AR RN BV IR B AR A TR B AR B Rl Ak SRR BRI L (9
) BLIERR LS (7). FRENE IR B FR B AR i R B B B i il s . B1E
HLOFE, Bkt MR RS S, B BRI UGEEED  MIER AR &
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FEk o 20 A0 A B BRERR . M N G E, 5T 28 1A Y Bl R R A [ 22 B 45 1 1)

M, (T B BLEZ - (2016) S FHRE, T EASZRAE 7im, Ry (- i

FhECE%.47; EERE(E FE%.89) . JEFRAELS CE s B & 2% 47, EREE B

#5.84) , SN E T BAFA S L, vk, INANEZERI (9/H) (B3 E[FH

fEFH b, FRADEERBIE) . Cronbach’s 047 711%.89, .80, .95, HA&F 4 .95,

TR BB K B M 2, 4 WERCFEEE (RMSEA = .08, CFI = .97, NNFI=.97) ¥k

i A LA R A K T, A% B R AR TR B — PRE ) [R] 5 R R 58 A Ay B TE. S 7 LA

b, 88U IE B RBTEBERRAS & b, B ARG RT LAGE 3 A 1 BE 2,
LR A R

— AEBANEE T, BERRRE B N N B Rl 2 B

RS | R R B e N S B AR A IR R A4 ORI, anaR 17T
e HRAEKFEA - B AREEDL, BP0 B A4 K 58 NI 5 /815 o Inde iz,
P BRCAGL R SRS, DU 1S4 R R 58, WA A58 ok i, &4 1
By, B RARE, B P N R B RO TR R ) S5 40 O — B, AR K line (
1998) ¥& i, FEIERAEEEHE AT » RIS Aisinimes » AuF7eAyi 2 S IEE iR
fﬁ%ﬁfﬁﬂ@%&ﬁ%ﬁ?ﬁﬁ » REFFEEESEC - B e KOS T 25

ARWFFEoATEE B, THFK )2 55 ) Frid BLBLER — BUe HEAARA (- = .09 > p>.05)
TS B2 S S IEAERE (r = .65 0 p < .01), T SR — 5 Bl 2238 i pes 2
EFHEE (r = -.05 > p>.05) o gk jEaR, AMFZTHE RIS BLES ) Fpid Bl ELER— S i
FREER, BB 8E Bl — 8 (B4R E) S, 2020 ; Duckworth, et al., 2021) ; BR%
JIFFE BLEL B B 2 IEFERR

L ERRNAREBLEL R B AL ) B BB SR iE AR T

L BB AR IeRE, B Efron (1979) AT Hi 2 $i Mty (Bootstrapping)
FRA AR REE M, I B ETT S, 0000k 19 B BTl A5 H OB A ET TR R 04T,
FEHR I Rk EFE 5, 1# FHayes (2012) AT HH 2 Process-model 61177347,
IR TS PR AT E 2 B <38 (Cheung & Lau, 2008; Lau & Cheung,
2012), FTERIAHIET A SRR 2 B (Indirect  effect) JE1E95%(E #E IR [H] N
BE0, AREHEAKUE, KRR, MBI RIEIS%E T N A0,
PERHE K UE, FORA PR, BEHSUR (Direct  effect) /ETE95%(5 HE I M N T &
0, AREEHEAKNE, RREEBIRATE, 25T IBER, BEERIREIEIS%E
SR NAEE0, EEEKE, RREEMGREE, A8,

55 ) BB — R R — B P N — B A IR ARG R B, R
%5 (.69, .90), H.95% 5 #EIm N B AL 50, EFE /K, RonE A7 A B
BB NEIXELY FEF AR PR, g2, DB % (40, .25)

, 5% (RN B AN 50, EREIKYEE, RoRBEEIREE, HEntn. £
T HECRE BB P ANAE5S e e, B 20T 1 BB sz A S8 HR AT



GRS B B e N N s i A T BLAH R
1 2 3 4 5 6 7 & 9 10 11 12 13 14 15 16 17
1. FJiFHdE 1
2. BLBER—2 09 1
3. BLEZEUE 65%% _05 1
4. ElE 37%% 205 46%* 1
5. fE 59%% L 01 .58%% 64%* |
6. R S1%% 209 50%* 61%* 85%* |
7. ERERNE A4%% _ 07 56%* 41¥* 50%* 44%* |
8. ELBINALEALTHEE 4%k _ 7% 59%* 37¥x SRk 55%x 55k |
9. MEJBRRIEE 45%% (1% 59%* 38¥x S5kk SQEkx SOxk 7k |
10. A AVEELE 44%% 05 44%% 38%% 47#% 54%% 4D%* 44%% 43%% |
11. Bl AL #h S55%% L 14% ATk 3]RE S4%% SOk 34%x STk AOkk S]xk
12, BLAZ BLIRRYE 40%* - 14%  46%*F 32%%k Ak AS5FE D0¥* AOxx A]xx S]kk Sk |
13. AEhSLE A49%% _ 09 3Q%k 3Dk 50%k 5k 37Hk 3wk 33kk S4wk Sk 45Ex |
14. Bt B A 37H% LD2%  32%k 35k 43kx A7RE JQkx 30wk J5kk JSkk Aok 4R¥* 3Dk |
15. FRAENELE S6FE L 09 5THE AQEE TIHE TPRE AGEE SEEE SRk AREE SRk AGEE AR¥k 49k |
16. FEFBHNELE ATH¥ L 15% 51wk J7RE SQEE SOk A]R¥ 5Dk ASEE ARk AQRE ATHE ARk 43Ex T3k ]
17. BA 3R O4%% L 05 SI¥E 43Rk GTEF G6FF 3GFEF 40¥F QORE 42¥* STHE Q]RE SEE AQEE Go¥* 55k |
M 3.08 232 331 4.06 3.83 3.75 3.38 3.10 3.21 3.07 2.61 292 3.17 250 528 520 4.92
SD 0.56 0.60 0.50 0.80 0.76 0.80 0.46 0.57 0.56 0.67 0.85 0.69 0.64 0.68 0.96 1.00 1.30
R BE 47 =20 -50 -80 -62 -52 -63 -28 -44 -49 -13 -37 -56 .05 -30 -37 -38



W& .14

-.30

-.04

.61

47

.38

1.52

.07

.62

-.04

-.88

-23

.26

-35

-.26

-.08

-42

aE*p <05, ** p< .01,
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32 L R BB e NE TR AYSE /) L B BB 38 SR s R

P Direct effect Indirect effect Total effect
95%CL 95%CL 95%CL
effect (¢) LL UL effect LL UL effect (z) "LL UL
55 7)— EL B M — B B N— B Ak A40%*%(6.00) 27 .53 69 .55 .84 .1.09%**(1592) .00 .96
EME — BB R — S B N — B R Ak 25%(3.13) 00 .09 90 .74 .1.07 .1.16***(1426) 1.00 1.31

Sho#%p < 001, *p < .05

{h. StmEdEss
— RO RENEL, RIERBLN B B, FER i

AWFFEREHL, R 55 R VE BLER R B MER ARG L, RRBLIH AR
PENFREE, FLELE BSOS A, 1050 SCRFBG 1, IS TEMTIE 2 3 (BRAR R, 2022)
, T3 R T LA, 38 B DBV, HOREHERFRRE — BERFf], /e & L BA
ST, BIAEZCE TR ERYRIRR R A BTBh 4R,

= EEIRREAR S AE A, ReBRBLN R AR, R g

AAFIEEEEL, E IR B, B KB R ENIE L, KRBT K
NFREE, HELR sk fd, SRr B2,

2 BB R N RE T 0 1 ) 56 [ B2 38 35 T T A (Schrodt, et al., 2008), #You
(2016) LATE [ R B A 2 3 52, W0 38 B0 PRI A S B[R 1 AR TR, 20 it
FERAE T BB BN, HoAh B 52 5 B A R B8 S ORI SCAE IS SO A 35 P s 2
REBRGR, NI 5 HES B m e, ZUATTE 2802 rp R B (8 N\ BS, 5[iEE
BRI RS EL, BRI B A R AL b, T S, R TR A
B, e B IS ELEL BRI (BIF0vE, &S, 2018), i RERBCE W, A
JE T I RERN VR SR, fa T2/ BB S BRRUT ), fEPUTEBEHR, [FIREIG
B L MR 2 BE ), A B R SETHEA4 B Bie K BT Ss(EE 2 Bhad .

= ABA TR )P B e BB e N2 im R O ER, $R TR Rk

6 A 1 232 R ORE BB B P TR 3% ) 2 5% )R | B 0 M BB 3 it
A AR, 00 SRR 3, e 2T A I — B A BRI A T o, BF
e AR B A B O, i EAFZEE Y (Loveys & Riggs, 2018; Ross, et al., 2018)
, NS EREL B R B B IR] -, ARHFERR T 77 LR 3 E, T3 4K
ORI RS, I, W BRSNS ) ARG 43, A ZE R B i 1 (K]
FoONTEEBL, IR B, WLy BIAE Bl i) = {8 K 58 & B 1o B8 iR
HE, B P N BRI B iR, & BRI TSR )12 55 R 28 BV A B i 2
Az B EERE, BR B EAT RS RIER T B O, AR B SER \ BLEL 3R
At & & (Klem & Connell, 2004)

VU & 20E 3 BB B BRI JE At i

ARG 25 3 A A ) B 5 ORE BB B AR T 2 55 TR, B B0
PEBLEL 5 pRSCR T AR TP  ( tus AR S AR A S R R T E Al B AN R A B g,
ELAE AR M A BB LR, P ATRETE B B AR (You et al,, 2014), MifEE (A
JRAR R, B2 B AR NEORE 2 B2 BTN, A BAG A R AR TR IS T 5 i 1) 1384
Frl g (BRIBUEC, 2012)  BHMEZCE F B E L, B2 AR SUER3E, T
FAB AR ST R R B O B B R R, FERRR R b, B RABERZARNE, U2
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(e —BRErRARE N, MESEHECEASEENER, TEEY
STEHREREMAR. (EHMRMNBEFERNE. EHBERERNSTHATE.
R BERERFER.

HESRABIFIEA A7 A — e PR B F AR IR R, (BAJF 9 T RET RA M Bl T HL st
(PR3 ) BLEL B ERE) , ARACHITIE nT R B (B AR 3% /) B2 ke, SR8 e A
R ELE pRIRAR, FLk, BN G2 E NBURZ R B B, R ISR ES AT FE ) 2R
TE PSR B RETER B &t ERUEERER AR, BEELESs

WIE

BE IRk

Tk FE (R AL PR K B I R I RIT T - I RE AR A T O Bl st A B ) | (PRI R

LEE), 38211 (20184F), E79-86,

(A EE | BT o (i B o [l A [T o A 2 A 080 Al B L) 5l 2 A

J 2 b LB A4 38R | (0B B ELIT ), SH298 5 11 (20164F),

H139-172,

A EUER | MRAER, RFHEI & SCE, R (REAE BRI e N B FRARRLZAFSE), T

201 7RSI FE 07 FE A L B S BT | AfF Ry CRT T - BHEREL, 20174F4 1),

JERLEE BRAEEL : (FFEE) , IRANRIB L () - (RBIAEECEMEZMR) (F

b B ZEWZERE, 20124F), EH203-215,

G B - (7 2206 AR AR TH 8 R 2 WP ST - DL ST 229 e B 2 91)) ([ ST 29y K

ELRE - BT ST, 20144F)

AESME . ARRAAA . B SCTE (B R LA B e A\ BN 3R AR, (R B R

T, 55548 (20124F), H23-57,

BRAA AR, (TERI, BeR%aE, SO (A B E BEARETRS T B A= AR sk IRy [ i B 22

BEAWIBARR) , (BEHLLBIIE), 40548 (20174F), H1-28,

BRAAFR . AREFES, 2500 M - (M AE Bl R Vg EL AR B R A ) | 15 ) K Bl 3 N/

Et% ﬁﬁﬁéi@ﬁé%@*ﬁ%ﬁ%%%%@f%z (55 U J8 25— R A R it e e
20224E)

BRAA TR, BORKEE (RN, s (RO BT A B B N IR 58 2 WF T« At AR 2k

e 2 BB AR ), (BB BURRIED), 552048531 (20174), EH95-130,

PO ER . PR (G E M e B BB R B R B R 2 W), AN ZBE R

LN 2 e TR = (B« 5 Tk LR SR — 3 0] = BUEH T A RO A1 T 22 PR Ry

HLEHS) CHTAT : LHBEREL) 2018), EH197-214,

BRAARR : (CLOERRIME 2 oA o Ah s KB B R 3 BRI AR 2 1R) ,  (HL

FHLLFRRFE), $H458 5381 (20224F)

BRAAFR : (CLADERE 2 b A o (6 AR BLACH AR i AR TE B AR B AL BRZ BAGR) , (3

FHLLEEMFIE), SH414R56241 (20184F), E29-58,

BRI : Ry Ek A RBUE BLEL BB T — DI R BV E R EVE %61, (ERBESE

ZT), FH208541H], H121-153(20124F),

K ZE : (LLER A B3R o 2 5T B B BN OB R i3 S R S PR B R, WA A 3

N B EHE R O A (G A 1), 263081 (20114F)

RNV, IR« (CAELE 5 2 vl IR REF G AR A0 T ORI L B30 o i) | (P
S BEALEE D), #3791 (20184), EH100-106,

SRR RHETR (BRI B BN il SR — DIEEAT & A TR D, (PHE

EHLELEY), 8R4 (20074E), H1-18,

T EERL : (528 B FRkne, B & N BLEL ) plmt 2 #4540 Hr) (1837 B8 o [ P28 K22

il BT S, 20124F),

ZESRE), MRS, BRERTE  MR/INER 2R s (P SORR T/ NER BRI 3 ) B3 ) 2 T

RUBLERZE) | (HIBRELT), HE674R54H (20204F), H237-269,
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